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Introduction

AV r\at

This guidebook developed naturally to aid my teachers at
our language school but quickly grew into more than a
school resource guide for newly qualified or inexperienced
young learner teachers. This guidebook has been designed
to assist teachers with the teaching of young learners,
whether you are teaching in an English speaking country or
where English is considered a second or foreign language.
The guidebook is also suitable for those teachers which
have limited experience as a young learner teacher or for

those teachers which already have some experience.

Many of the ideas shared in this guide has been through the
result of direct experience as well as learning the hard way:
what was considered successful and what had not been

quite so successful in the classroom.

Nevertheless, the teaching of children can be quite demand-
ing, yet with the right support and guidance you will feel
more confident and comfortable when teaching young or

adolescent learners. It is my ambition that this book will



help you as a teacher to young learners and
assist in the delivery of high quality lessons
for your students. I wish you luck as a

young learner teacher.

Please do get in touch with any questions

you may have.

Martin Sketchley
Young Learner Co-ordinator
LTC Eastbourne

Email: martinsketchley@gmail.com

Website: www.eltexperiences.com
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wife and very patient son who both have
been very supportive and helped me
through the bardest periods of my life.

I would also like to thank LTC for giving
me the time to write this book and I hope
that it is of some benefit for those that are

teaching young learners.

Finally, I would like to thank the community of English language
teachers for their inspiration, and I really do hope that this book is
useful and practical.



When you enter a young learner or adolescent classroom,

what do you expect to envisage? Do you remember when
you were a young student in school? How do you imagine
the layout of the classroom to be? I suppose if you were to
walk into a young learner classroom, you could expect vari-
The Young ous arrangements in the classroom: how the students are in-
Le arner teracting in the classroom, what the teacher is doing, the
layout of tables and chairs as well as the type of activities in-
Classr oom corporated in the classroom. I remember walking into my
very first young learner classroom with a sense of trepida-

tion and concern. Will the students enjoy my lessons?

The teaching of young and adolescent learners is hugely
popular with many schools around the UK, particularly dur-
ing the summer period, as well as abroad. Schools are now
expecting teachers to have prior experience and enthusiasm
in the teaching of English towards young learners. How-
ever, for those teachers that have recently completed an ini-
tial teacher qualification in English language teaching, such
as the CELTA (Certificate in English Language Teaching to



Adults) or equivalent, there is currently

limited relevance to young learners as most

certificate courses focus solely on the prac

ticalities of teaching adult learners.

Teaching young and adolescent learners

during a summer school can be quite differ
ent to the teaching of adult learners, with

the vast majority of young and adolescent

learners attending a short course in an Eng

lish speaking country or, for those stu
dents studying in their home country, are
expected to study English as part of their
national curriculum with an examination
at the end of their year of study. Many
schools in an English speaking country are
prepared to accept young or adolescent

learners for a short period during the year,

while the education of English within a for
eign country will place students in their
English classes for longer periods of study
to coincide with their academic study in

mainstream schools.

If you are fortunate to be teaching English
in a non-native country, such as South East
Asia or Europe, you will have two possibili-

ties of teaching English as a foreign lan-
guage:

a. Teaching within a public school with
a set timetable, possible large classes and

during school hours; or

b. Teaching within a private language
school with smaller classes and during late
afternoon or evening hours to fit in with

the school day:.

No matter the context of your teaching,
you will still have to prepare lessons, organ-
ise activities or motivate young and/or ado-
lescent learners. With this in mind, much
of the same methods employed in the class-
room, which are taught on initial teacher
courses, still are suitable for the teaching

of young or adolescent learners.



Describing Young Learners

Young Learners

Kindergarten Primary Junior Adolescent Young Adult
(2-3 years) (4-7 years) (8-11 years) (12-16 years) (17-18 years)

When teachers talk about ‘young learners’  teaching, you will have some success with
they could be referring to a variety of ages  your young learner classes. Furthermore,
from kindergarten learners, between the  the older your learners are the more ma-
ages of 2 and 3 years, or young adults, who  ture and independent they are.

would be 17 years plus. Obviously, each
i p . % In the forthcoming chapters, we shall re-

age group would bring along different chal- i _
view the different ages of young learners

lenges that another age group would not 2 , , e
i but primarily looking at primary, junior,
necessarily include and teachers may have ,
_ =3 s adolescent young learners with less focus
difficulty adjusting to the differing ages of , F
on kindergarten or young adult. This is

young learners. _ :
due some correlation between kindergar-

You may find yourself more comfortable  ten with primary young learners and young
when teaching primary aged learners, yet ~ adult being more suited for adult based
less confident with adolescent learners.  teaching methods and approaches, which

The style, methods and approaches of  is also covered in practical teaching certifi-
teaching and learning of these different  cate courses, such as the CELTA, and you
groups of young learners is vastly different =~ may have transferable skills and experience
but with the correct style and method of  already:.
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Kindergarten & Primary Young Learners

Due to the growing demand for children

to learn English at a younger and younger
age, there is pressure for English teachers
to teach primary language learners. For
teachers who have trained to teach adult
learners, there is quite a stark contrast for
primary language learners. Children are
likely to be attending private nursery or
public primary schools and may only re-
ceive English education as part of their cur-
riculum. However, it is likely that learners
of this age group are to be absolute begin-
ners to English, and are still in the process

of acquiring their own language.

It is not uncommon to see classes of pri-
mary aged learners in either a private

school being taught by their own teacher,

who might not necessarily be trained to
teach English as a foreign language, or shar-
ing a classroom with a teaching assistant
who is able to communicate in the learn-
ers’ L1 and aid the class. The traditional
primary aged teacher for English as a for-
eign language could be the native teacher,
the students and the classroom — with no
non-native teacher or teaching assistant

present.

If you have a non-native teacher or teach-
ing assistant present, you could get assis-
tance from these individuals to assist with
instructions or monitoring of activities via
the students’ L1. However, if you are the
only teacher present in the classroom, you

need to consider a range of activities to en-



sure that classroom management is ade-

quate.

Another consideration to note is that pri-
mary young learners may have limited cut-
ting, drawing and creative skills and when
organising lessons, this needs to be consid-
ered as part of planning. They also may
have limited attention span or little confi-
dence when completing tasks during les-
sons and it if you notice a learner walking
away during the middle of a song or activ-
ity, do not take it to heart. The learner is
likely to have just noticed something that
has captured their attention for that brief
period of time. Furthermore, primary
learners are usually completely honest and
truthful and may share ideas, opinions or
experiences with you when it might not
necessarily be the right time. They also
seek approval from those that are older
than themselves and the best method to
ensure that they are continuously moti-
vated is to complement young learners on
how well they had completed the task, no

matter the quality of the outcome.

Within the classroom, primary aged learn-
ers may be seated either in rows with the
teacher at the front of the class (which is
more common in South East Asia) or in
half a circle (more common in Europe or
South America). Within the UK, primary

students are placed in little satellites or

small groups of four or five students. It is
recommended that seating and the arrange-
ment of the class is organised when think-
ing about the activities that you are decid-
ing to incorporate in the lesson. For exam-
ple, if you are doing an art and craft lesson
to complement a previous lesson, then
placing students into groups may be more
beneficial. If you decide to do a pronuncia-
tion lesson with focusing on drilling, then
a half-circle seating arrangement is likely

to be more suitable.



Junior Young Learners

Junior aged English language learners have
always been present in the classroom, but
traditionally it has been reserved for stu-
dents who have been in the fortunate posi-
tion whereby their parents or family are
able to afford private tutoring. However,
more recently, the teaching of languages is
quickly evolving in many countries with
state education authorities including the
teaching of English as an important sub-
ject. In developed countries, particularly
within Europe or Asia, the learning of Eng-
lish is considered vital for the develop-
ment and improvement for the country’s

survival.

This has a huge impact on English teach-
ers around the world, with greater expecta-
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tion for teachers being able to deliver Eng-
lish lessons. Furthermore, with such a
large demand on the employment of teach-
ers. For many wannabe English language
teachers, there first route into the profes-
sion may be with a private institute teach-
ing junior young learners for a short period
of time. These teachers may have limited
qualifications and it is not uncommon to
meet teachers teaching at private language
schools with unrelated teaching qualifica-
tions. However, many state schools now
expect teachers to hold a related qualifica-
tion. For example, teachers who wish to
work in a state school in South Korea are

now expected to hold a certificate such as
the CELTA (Certificate in English Lan-



guage Teaching to Adults) or equivalent.
Nevertheless, within the private English
teaching sector, classes could be limited to
no more than 20 students, yet within the
public English teaching sector, classes
could be quite large with up to 50 students
or more. Examples of this can be seen
within China, Japan or Korea as examples
of this. With such a demand for teaching
English to junior young learners, sourced
teachers are preferred to be native English
teachers. Despite the debate about nonna-
tive teachers, the recruitment policy for
many private language schools expect po-
tential teachers to be native with a tacit as-
sumption that if a person is not a native
English speaker, how could one teach the
language?

When looking at lessons, they are usually
prepared around common topics: sports,
hobbies, movies, etc with the teaching and
vocabulary pre-taught in the first part of
the lesson. Teachers may incorporate a
range of methods in the classroom, similar
to the teaching of primary young learners,
such as drilling, songs or games. Students
may lose interest in activities, but this may
appear to be slower with junior aged stu-
dents able to focus on tasks or activities
for a longer periods of time as opposed to
primary aged learners losing focus faster.
Junior learners of English are also more re-

sponsive and enthusiastic with art and

craft activities in their English lessons, but
this plays a less important role for junior
language teaching compared to primary
learners, where it is encouraged that pri-
mary English language teachers incorpo-
rate art and craft to supplement vocabu-

lary or lessons.

Finally, junior aged learners may be prepar-
ing for English tests in their state school
with a focus on grammar and vocabulary
rather than communicative competence.
Thus, the backwash of such a policy en-
forced in the junior curriculum could be an
expectation for teachers, by senior educa-
tionalists, to improve grammar and vocabu-
lary. However, conditions are changing
around the world, with more focus and ef-
fort to improve speaking and communica-
tion and public schools around the world
are slowly incorporating this growing
change. Regardless the environment for
teaching junior young learners, teachers

should not forget that these learners are
still children.



Adolescent Young Learners

Adolescent language learners can be quite

challenging to teach and they can also be
rather demanding. Unlike primary and jun-
ior aged English language learners, adoles-
cent students are likely to be studying in
their own school and expected to under-
take other examinations, as well as English
related tests. These teenagers are also to
incorporate technology and social net-
works within their own lives and this tech-
nology is likely to be included within their
studies and are also able to know of appli-

cations or websites which they use Eng-

lish.

Teenager aged learners are expecting teach-
ers to deliver lessons which are applicable
for their lives, hence the abundance of ma-
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terials related to music, shopping or fash-
ion. Coursebooks for the adolescent aged
learner is possibly to include a wealth of
material related to the aforementioned
topic, but when you walk into the class-
room, these students are likely to demand
that their teachers know about their lives,
expect teachers to embarrass themselves in
front of the classroom as well as be humor-
ous or interactive, rather than coursebook
driven, grammatical and language focused.
That withstanding, teenager learners can
also be as quick to demonstrate their dis-
pleasure or lack of interest in particular

topics.

If you enter the adolescent classroom, you

may find the teacher supporting students



with various projects or activities in the
classroom. Furthermore, teachers may or-
ganise students into pairs or small groups
and you may come across a general atmos-
phere of ‘noise’. This ‘noise’ could be a
combination of both the learners’ L1 as
well as their L2, but depending upon their
task, students will be coordinating the lan-
guage in their L1 while communicating and

sharing ideas in their L2.

Popular activities which are incorporated
into the adolescent classroom include
agreed collaborative projects and portfo-
lios as well as more competitive elements.
If you ever speak to teenagers, they are
keen to commit towards areas which could
considered more mature such as grammar
input, reading or writing. However, you
should note that teenage language learners
are also keen to participate in more com-
petitive games and activities. Much of the
collaborative projects which are included
in the teenage classroom stems from task-
based learning and encourages more
autonomous and self-controlled learning.
These could include a day of preparing and
delivering a presentation or creating a ra-

dio programme.

Nevertheless, many teachers still have diffi-
culty maintaining student interest and mo-
tivation in teaching this age of learner and

it is important that language teachers are

able to execute a lesson that is suitable for
their level as well as their interest. Much
of the difficulties with learners and teach-
ers are the age of the learners. Adolescent
learners are at the age at which their body
is changing and they are becoming more
emotional. Notwithstanding, the teaching
of these learners can be incredibly reward-
ing, especially when you are able to assist

learners outside the remit of YL teachers.



Lessons &
Courses for

Young
Learners
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If you have just completed a practical introductory certifi-
cate course in English language teaching, such as the
CELTA or equivalent, then you will have become accus-
tomed to planning individual lessons for primarily adult lan-
guage learners. There are some transferable skills which
you could incorporate into the preparation of lessons for
young learners. However, there are a number of points to
consider when you are planning individual lessons or a

longer term course.

As mentioned in the previous chapter, the term ‘young
learner’ can be used to include primary, junior, adolescent as
well as young adult students and you will need to plan suit-
able lessons for the age and motivation of the young
learner. You should also prepare material, worksheets and
activities which are more suitable for the age of the learner.
If you deliver a lesson which is considered an adult lesson, it
will be unsuitable for primary or junior aged young learners.
Yet, if you are teaching young adult learners, you may find

general English material aimed for adults could be more ap-



propriate if you consider adapting or
amending it. Nevertheless, what is the dif-

ference between a lesson and a course.

The key difference is that a lesson could
consist of 30-60 minutes of classroom
time, a micro view of language teaching,
whereas a course is more general and has
an overall teaching aim or focus that is
more long term with a macro view of lan-
guage teaching. For example, if you have a
group of junior young learners who are
studying towards an accredited English as-
sessment at the end of the academic term,
you will be planning lessons and activities
which prepares learners for this end of
term assessment. However, a lesson could
involve getting learners used to listening to
detail or overall gist from a past examina-

tion paper.

Therefore, the question you should ask
yourself before you plan any sort of lesson
is: “What do the learners want to achieve
at the end of the English course?”. If you
are able to discover the reason for the
young learner studying or improving their
English, you will be better placed to plan
and prepare lessons. To help you improve
your lesson and course preparation, please

consider these points:

* Where is the young learner studying
with you? If at a private language insti-

tute, you will have a bit more freedom

for lesson planning while at a public
school you may have to follow a set cur-

riculum.

How long has the young learner
been studying English? If it is their
first year of English study, try not to
frighten the learner as the English lan-

guage classroom can be a daunting place.

What are the interests of my young
learner(s)? If you are able to find out a
bit more about your learner(s), you will
be able to plan lessons which would be
more interesting and will also improve

learner motivation in their lessons.

Do I see my young learner(s) every-
day or once a week? The frequency of
seeing your young learner(s) can also in-
form you of what lessons to teach. If you
teach learner(s) less frequently, then you
maybe able to recycle lessons during the
week. However, if you see your young
learner(s) more often, you will have to
spend more time planning lessons for

your course.

What paperwork do I have to com-
plete? It is important to keep on top of
your paperwork, as you can reflect on les-
sons that you have taught, pull out infor-
mation for those that need it when re-
quired as well as be better prepared to

write student reports.



Planning Lessons for Primary Young Learners

As explained in a previous chapter, a pri-
mary young learner is assumed to be be-
tween the ages of 4-7 years of age and is
usually starting their education, as well as
possibly learning English for the first time
in their lives. It is such an honour to have
such an impact upon these individuals who
are incredibly young and will continue to
learn English throughout their education
and working life. Therefore, it is best to
introduce young learners to English with
the aim to make a positive impact to en-
sure that they will continue their lifelong
learning of second languages, and you will
start to notice, should you keep in touch
with your young learners, that your old
learners will write to you from time to
time and you will see how a learner’s Eng-
lish will evolve since that very first time
you taught them their second language. It
is such a wonderful position and I would

encourage any teacher to keep an interest

in a student’s welfare and language learn
ing.
If you are teaching primary young learners,

the first thing that you will notice is that

students will lose interest incredibly

quickly so there needs to be a variety of ac-
tivities included during any one lesson.
For example, if you are teaching for §0 min-
utes, you may be teaching a particular
topic but there might be several mini-
activities during the lesson. However,
what topics are best suited for primary lan-

guage learners?

If you look at the contents of some respect-
able published primary coursebooks or
photocopiable worksheets, you may see
some topics which are repeated. I would
recommend the following topics, to name

just a few, for primary young learners:

e About Me

* The Classroom
e Clothes

e House

» Hobbies

* Daily Routine
 The Body

e The Farm

e Food & Drink
* Sports

e Town

e Family



However, what activities would be more ap-
propriate for primary young learners if you

decide to teach a topic?

The suggested activities below could be
used to base the topic of your lessons. If
you are teaching a topic about ‘the farm’
for 45 minutes, you could start by drilling
farm animals with flashcards (5 minutes),

then handout a wordsearch puzzle for stu-

mal and students then have to guess the
farm animal. As you can see, primary lan-
guage learners do need continuous repeti-
tion and fun, energetic activities to keep
them curious and motivated with the les-

son.

When I was completing my CELTA
Course, we did complete a very basic few

hours about teaching young learners and

Songs
Drilling \ / Nursery Rhymes
Colouring Primary Y‘f”_"_g Learner Wordsearch
Activities
Pelmanism Project Work
Dancing

dents to complete (1o minutes), then teach
a nursery rhyme, such as “Old MacDon-
ald” (1o minutes), then a colouring activity
(s minutes). which is then followed by a pel-
manism game (two cards are turned over at
a time and a picture and corresponding
word has to match. If they match the stu-
dent gets one point - 10 minutes) and the
final activity could be guess the animal

with a student making a noise of the ani-

we were told that there were either ‘stir-
rers’ and ‘settlers’. Stirrers would be ener-
getic and keep the young learners moti-
vated and active, while settlers would relax
and calm young learners down. We were
recommended that one lesson should in-
volve a variety of settlers and stirrers. Sug-

gested stirrers could include:

e Dancing



e Word Games (such as Pelmanism)
e Chants and Drills
* Nursery Rhymes

Settlers could include:

o Writing

e Drawing

* Colouring

» Wordsearch Activities
e Project & Art Work

Therefore, it is recommended that you try
to include a variety of the aforementioned
activities to stir up and settle the primary
young learners during the lesson. It is also
important to have the primary learners
leaving your class with a smile when their

parents collect them.

third stage show the learners how the key
language is written (get them to practice
recognising the written form via a word-
search puzzle or a similar reading recogni-
tion game) and the final stage is best to
consolidate and review language with the
assistance of a vocabulary game (recom-
mended vocabulary games are introduced

later in this book in Chapter ...).

If you follow the recommended stages for
a primary lesson, you will notice that your
lessons will become more successful, stu-
dents will become more engaged and it
will make your life easier when you start
planning lessons for primary-aged English

language learners.

Recommended Primary YL Lesson

Introduce new
language

Drilling & Pron.

Repeat language
for memorisation

Song/Chant

Introduce how Finish with a
words are written game
Wordsearch Pelmanism

The ideal primary young learner lesson is
recommended above. Try to think of your
lesson in four stages: introduce language or
grammar in the first stage, which is then
followed by a song or chant (feel free to

make up your own song/chant), then in the

Should you have primary learners for a pe-
riod longer than 45 minutes, you could
start to develop their fine motor skills
such as drawing, cutting, gluing, etc. It is
likely that they are still learning how to

hold a pencil, write or draw while studying



English so it makes sense to develop their
skills at such an age. Therefore, you could
introduce more activities to enhance their
fine motor skills, if you are teaching them
for longer periods of time, with artwork
and project work. More information about
artwork and project will be covered in

Chapter ....

Finally, it makes sense to plan your lessons
by the week rather than leaving it at the

last minute. It is important to maintain

the times of classes or the class name on
the side of a table. You can try to plan les-
sons during the week for each class to fol-
low a theme or topic. With the table be-
low, you can see how you can repeat many
of the activities with a little planning and
preparation. It is also important to try to
link lesson topics and themes with nursery
rhymes. If you can'’t find a suitable nursery
rhyme, you can make your own up with a

little more preparation.

Monday Tuesday Wednesday Thursday Friday
Class 1 Farm: ) o Farm: Project
SO et ol Farm: Reading | Farm: Listening Farm: Songs Work
Class 2 Farm: Project Farm: : o
et Work e Farm: Reading | Farm: Listening | Farm: Songs

consistency with your lessons, so to settle
students (who may be apprehensive going
into their lessons) try to link classes with
what was taught in the previous lesson.
Try to review vocabulary from the previous
lesson or day in a fun and energetic way
such as getting students up and either pre-
tending to act out the verb or draw the
noun. As long as you are motivated and
keen to teach, this will show in your les-
sons and you will see a marked improve-
ment with the learners retention within

the classroom.

When planning your lessons, try to keep
the following suggestion - write out the

days of the week at the top of a table, then

Students that are aged around 3-7 years,
will feel some comfort knowing that there
is some consistency to what is being taught
in the lesson and they will also discover
that they can enjoy themes of lessons each
week with pedagogical input focusing on a
range of skills and areas such as listening,

reading, writing or speaking.

Grammar should not be focused upon as
this will only confuse and potentially scare
primary language learners. I have never
met anyone or have personally decided to
teach primary learners grammar in a deduc-
tive manner. Obviously, there is a place for
the covering of grammar but possibly in an

inductive manner.




Planning Lessons for Junior Young Learners

The majority of junior language learners
perhaps will have been studying English
for a few years and should have some previ-
ous knowledge of the language. Junior lan-
guage learners, which are aged between 4-7
years, will be perhaps be able to hold a
longer conversation than their primary
counterparts. Students could be studying
towards their school examinations but for
many they will be studying English as part
of their national curriculum, with the
lucky few studying in a private language

school.

Students are more accustomed to commu-
nicative tasks rather than focusing solely
at grammar at this age. They will be aware
of grammar and verb conjugations but

their focus should ideally be on developing

their speaking, listening, reading and writ
ing. The best way to achieve this is
through task and project based activities.
Teachers should attempt to plan lessons
which are engaging and motivating for
both teacher and student. If learners are
motivated, it will help engage them during

the lesson.

Topics which are usually included in many

of the Junior coursebooks involve:

» About Me

e Classroom Objects
e The Weather

* Days of the Week

e Months of the Year
» Hobbies

 Fashion

e Movies & Cinema
 Sports & Fitness

e Animals

e Family & Friends

With each topic, there will be a grammar
focus which is usually covered but not ex-
plicitly stated to learners. Teachers will be
expected to exploit days which are consid-
ered important in the UK as well as the
learner’s home country. For example, I
have known teachers to organise various
arts and craft activities to coincide with
Easter, Halloween or Christmas. Also,
when resident in South Korea, there were
numerous days which students would cele-
brate such as Independence Day or Ko-

rean Thank’s Giving. I would prepare les-



sons that would be related to the Korean
celebrations. This motivated the junior
language learners as they could relate to
their teacher and noticed that their
teacher was a person, like the learners in
the classroom. Students will still be using
the occasional word in their own language,
but this is only to assist the less able learn-
ers in the classroom or to negotiate their
way around the language, and it can be ex-
ploited for translation and interpreting pro-

jects.

The most suitable lesson for junior lan-
guage learners will consist of the following

stages (please see the diagram below):

e Introducing key language with a game
« Show language in context
* Practice key language with an activity

e Finish the lesson with a competition

One way to interest or motivate junior
b J
young learners, who might possible suscep-

tible to losing interest, is by using games or

Recommended Junior YL Lesson

Introduce key
language

Vocabulary game

Show language
in context

Reading/Listening

Practice using Finish with a
language game
Writing/Speaking 20 Questions

Students shall still be covering various ac-
tivities, much like the primary language
learners, with more focus on reading, writ-
ing and conversation skills (listening, speak-
ing, turn-taking, etc). Junior language
learners will still enjoy games and competi-
tive activities but you will be able to make
the rules slightly more complicated as they
are more mature and conceptual. It is best
to incorporate games and activities at the

beginning and towards the end of lessons.

competitions at the very beginning of a les-
son. For example, if you are aiming for stu-
dents to improve their vocabulary related
to animals, you could get students to act
like a particular animal. This gets them en-

gaged and focused straight away in class.

As with primary young learners, it is impor-
tant to focus on various activities which
are more suitable for junior young learners.
Furthermore, primary young learner les-

sons have numerous mini-activities and in



a 45 minute lesson there could be up to 6
activities. However, for junior young
learner lessons, you will notice a difference
with the number of activities within a 45
minute lesson. For example, there could
be at least 3 or 4 mini-activities which are
incorporated during the lesson and, if you
enter a junior classroom, the energy seems
to be a bit more focused with learners be-
ing able to concentrate for more extended

periods of time.

Activities you could incorporate to ensure
concentration and focus is maintained

could include the following:

and reading. Students will be incredibly re-
sponsive with some of the activities sug-
gested and you may also find that junior

learners may wish to seek approval.

The lesson will still be led by the teacher
with minimal autonomy granted to the jun-
ior young learners. However, at times, you
may find it surprising how autonomous or
self-led junior learners could be. Neverthe-
less, as with the primary young learner
classroom, there will still be various ‘stir-
rers’ and ‘settlers’ with the activities to en-

courage motivation or focus.

Chants & Drrills

Colouring \ / Games
Writing Junior YOl.JI?g. Learner Music
Activities
Pelmanism | Project Work
Reading

Some of the activities which are recom-
mended are similar to those recommended
for primary young learners. However, you
could start to incorporate other activities

such as music, colouring, drawing, writing

Stirrers could include:

e Chants & Dirills
e (Games

e Music



e Pelmanism (or other flashcard games)

Settlers for junior learners could be:

* Reading (structured and supportive)
 Writing (structured and supportive)
* Colouring

e Wordsearch/Crosswords
* Project Work

It is highly recommended that teachers
make an effort to incorporate various ac-
tivities suggested above during the lesson
to encourage junior learner focus and moti-
vation. The reading and writing activities
that are recommended for juniors should
be structured and supportive, as not to
leave learners feeling lost or unmotivated.
For example, if you are wanting learners to
write short basic sentences, such as “I like

... | T don’t like ..

vide an example (perhaps in a related read-

.”, then you should pro-

ing activity about someone) then show
some objects with flashcards and elicit
their likes or dislikes. The final writing ac-
tivity should then consolidate all language
and focus of the lesson. I have tried to il-
lustrate this with a lesson diagram on the
right of this page. You can see that, as rec-
ommended previously, that a junior lesson
involves various activities including the
aim of getting junior learners to write

about their likes and/or dislikes.

If you are fortunate to have junior young

learner coursebooks, I would recommend

Recommended Reading
Lesson (45 minutes)

Introduce Vocabulary

(Flashcards: ice cream,
chocolate, etc)
Elicit language.

Introduce Grammar

(I like ... /1 don’t like ...)
Demonstrate language with
flashcards

Practice Grammar

(I like ... /1 don’t like ...)
Students practice grammar
orally with flashcards

Practice Writing

Students consolidate gram-
mar with writing.

Vocabulary Game

Review vocabulary with a
game or a class competi-
tion.

that you supplement lessons with addi-
tional activities which are based on the
same topic focus. Many of the junior
coursebooks are wonderful to work with
and you can extend activities for future les-
sons. If base lessons on the recommended

activities above, you can’t go wrong.



Planning Lessons for Adolescent Learners

Adolescent learners, also known as teenag-
ers, can be quite difficult to teach. Many
teachers that I have come across with
seem to describe their adolescent learners
as ‘awkward’, ‘troublesome’, or ‘unfocused’.
It is likely that these teenagers have been
studying English for a number of years
now and are slowly becoming more inde-
pendent and autonomous with both their
actions in the classroom as well as with
their learning. With this perceived inde-
pendence, adolescent learners could be por-
trayed or considered as ‘difficult’ or ‘awk-
ward’ with the lack of commitment to com-
pleting tasks set in the classroom. The big-
gest problem to solve is winning over the
‘hearts and minds’ of adolescent learners in
the classroom and respecting these learn-

ers as key decision makers in their studies.

When you are planning lessons, you will
need to focus more on the content or
topic of material. Adolescent learners will
be less keen to focus on grammar but you
could be able to pull out the grammar
from tasks set. Teenage language learners
are less interested in pure communicative

tasks but would be keen to discuss or read

about topics which would be of interest at
the moment. To help you plan your les-
sons for these learners, I would recom-
mend that you try to understand your stu-
dents better and ask them what interests
them. Consider popular and current top-

ics possibly revolving around:

e Musicians

e Music

» Movies & Movie Stars

 Football or Other Popular Sports
e Crime

 History

e News

e Culture

» Food

e Family & Friends

You will also find it worth having the pa-
tience of a saint, otherwise you will be con-
stantly chastising students for turning up
late to class, speaking to their buddies in
their L1 or not completing tasks set. How-
ever, if you give the students space to de-
velop you will start to notice that they will
respect you a lot more than you expect.

All in all, you will have a lot more class-



room management issues than you experi-
ence with other YL classes, but you need
to be aware that you cannot always have

the perfect YL class and it is best to focus

on achieving the best results given the cir

cumstances. Nevertheless, the best way to

deal with any issues in the classroom is usu
ally with the ‘stare’. The ‘stare’ is used
when your students are usually chatting
away in their own language and not giving
you their upmost attention, particularly
during an instruction for an activity. Stu-
dents will then start to notice that you will
be looking at them and their peers will
nudge or elbow them to keep quiet. Itisa
great option to keep up your sleeve and
you will not lose your voice over trying to

control them.

mally a good idea to have a discussion and
possibly steer learners towards the topic.
Also, as you are focusing more with interac-
tion and communication with these older
learners, you may find yourself teaching in
a Dogme-esque style. After interacting
with teenage learners, it is a good idea to
introduce key vocabulary and check com-
prehension and understanding before ei-
ther doing a reading or listening activity:
Once learners have completed the activity,
it is a good idea to get teenagers to check
their answers in small groups before check-

ing with the whole class.

Around this age of learners, you will be
also able to incorporate more task based

learning with more extended projects and

Recommended Adolescent Lesson

Discussion Introducing key
lexis
Natural speaking re-

lated to topic Highlighting lexis

As you can see with the suggested lesson
for adolescent learners, there is a natural
progression for these older learners. You
will find yourself having more natural inter-

action with learners of this age and is nor-

Setup Activity & Check Answers
Monitor
Check answers &

Prepare activity discuss

activities which could last over a period of
several days rather than bite sized lessons.
At the end of the day, try to have fun with
teenagers as it will make your lessons more

approachable.
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This chapter offers readers practical ideas to incorporate
into the Young Learner classroom. You should find ideas to
enhance your lessons, should you wish to incorporate tech-

nology or you would like to develop listening skills.

There are the common areas included within this chapter
which is usually included in language teaching such as teach-
ing grammar, vocabulary, listening skills or writing. How-
ever, there are also additional areas to consider for when
teaching young learners which incorporates other areas and
skills: songs and chants, smartphones, art and craft projects,

games and competitions as well as many other areas.



First Lessons with Young Learners

You are probably wondering what on earth

“GTKY” means. Well, put simply, it means
“Get To Know You”. You usually teach
your first lessons with similar activities so
that you can get to know your students.

Nevertheless, every teacher, whether they

are young learner teachers or adult teach
ers, have to deal with the fact that they are
going to be meeting some new students on
a regular occasion. I don’t know about you,
but for me I feel slightly nervous when
meeting a new class of students and I usu-
ally have several thoughts running through
my head during this time: “Will these stu-
dents like my lessons?”, “I wonder what
the students are going to be like.”, “What

lessons will my students respond to?”, etc.
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This post looks at ten lesson ideas to in-
stantly develop rapport, learn more about
your students as well as help you relax in

first lessons.

1. True or False?

This is one of my favourite activities that I
like to start with my first lessons. I write
up three sentences up on the whiteboard

about myself and usually in this order:

e | have lived in 6 different countries.

(true: France, Germany, Cyprus, Korea, Ro-
mania and the UK)

e I can read and write Korean. (true:

usually quite badly though)



* I am 34 years old. (false: a bit of a sur-
prise to some I imagine but I am actually

35 years old)

I get students to discuss in pairs/small
groups which sentences they think
are true and which is false. I mention
that there is only one false sentence whilst
there are two true sentences about myself.
I almost always write the false sentence
about my age as I like to hear how young,
but mostly, how old the students believe I
am. It is always nice to hear that students
believe that I am 30 years old but I try to
forget those thoughts that some students
think that I am much older.

This is a wonderful little activity you can
do first to the students and generates great
rapport with all in the classroom. After
demonstrating the activity, you could get
students to create their own true or false
sentences about themselves. Students love
for you to learn a bit more about them as

well.

2. Student Posters (Young Learners)

If you are teaching young learners, then
you could get students to create a poster
about themselves. I usually demonstrate
about myself with the learners and bring in
a prepared poster with my name on the

top on the A4 piece of paper and then

other pieces of information. I show this to
all the students and ask students to create
their own posters about themselves. This
art activity is really not suitable for adult
learners so I would recommend that you
don’t do this with them. Additional infor-
mation you may wish for students to add
could be written on the board so that stu-
dents have a good what they would like
write. For example, you could include the

following:

Family

* Sports & Hobbies
e Likes & Dislikes

e School

* Pets

Students could also include images with
their posters but you could also get stu-
dents to create a digital version of their
poster. If your school has a class set of
iPads or a dedicated Computer Room,
then you could get students to create their
own posters with access to their Facebook,
etc. Tablets and laptops will help with the
creation of a digitised version of the stu-

dent posters.



3. Five Fingers

On the whiteboard, draw round your hand.
For each finger write down information
about interests or alike. For example, you
could include the following information

for each finger:
* A number which is important to you.

* An important or personal place that

you have visited.

* A name of a person who is important

to you.

* The name of a sport or hobby that

you €njoy.

* The name of a song that you enjoy lis

tening to.

Once you have demonstrated the activity
on the whiteboard, get students to do the
same activity on a spare piece of paper.Get
students to trace round their hand and
then include information about them-
selves. Get students to share information
about themselves and get them to ask and
answer questions. When you are monitor-
ing, you will be able to assess ability, possi-
ble language problems to remedy in a fu-
ture lesson as well as provide some error

correction at the end of the lesson.

4. Adjective Names

For this first lesson icebreaker, you will
need a small sponge football and obviously
some students. It is a wonderful lesson to
remember names. Get students to stand in
a circle and then pass the ball to a student
and say their name but precede it with an
adjective that starts with the same letter of
the name. For example, with my name
“Martin”, you could think of “Magical Mar-
tin”. If it is “Julio”, then it could be “Jeal-
ous Julio”. It is probably best to explain
this via the whiteboard initially. If students
have a problem thinking of a suitable adjec-
tive, then they have to sit down. The per-
son that remains standing at the end of the
activity is the winner. This GTKY activity
is a wonderful chance for you to remember
names, get the students to think of suit-
able adjectives as well as have a bit of fun
for the first lesson. It is possibly best
suited for a strong Pre-Intermediate group

of learners.

5. Creative Name Cards

One of the most important things to con-
sider when you are teaching a new class for
the week, month or term is learning the
names of students. One way is to get stu-
dents to make their own name cards which

could be displayed from their desks and



then brought to future classes. If you are

anyway as bad as I am with names and

faces, it always does help if you have stu
dent name cards to hand which you could
glance to when you have a sudden moment
of uncertainty. To make them a bit more
creative, you could ask students to draw

things which are important to them (ideas

could include numbers of importance, hob

bies, family, etc). It is all a good conversa

tional starter and it will prompt learners to

share experiences with each other (hope

fully in English).

6. Find Somebody Who ...

This is possibly the most common get to
know you (GTKY) activity which has been
used by language teachers the world over.
It was used in my university when I started
my undergraduate degree. It is simple
really and you can create your own work-
sheet for this. You get students to find out
about each other and is best used when
learners don’t really know about the other
students in the classroom. You can get stu-

dents to find someone in the class who:
* has met a famous person; or
* has more than one pet at home; or

* can play a musical instrument; etc

It is very simple and you can collect the
worksheets after the activity that could be
analysed afterwards so that you can then
learn a bit more about your students. A
template of this simple activity is attached
to this blog post so feel free to download it

and incorporate it into future lessons.

7. Who Am I?

This is an interesting activity does require
a little preparation but nothing too time
consuming. Cut up strips of paper and say
to students that they need to write an inter-
esting sentence about themselves: “I have
a younger brother and an older sister” and
students should not write their name on
their strip of paper. It is probably best to
tell students to write at least no more than
four sentences (with each sentence on a
strip of paper). You mix up all the student
contributions and then pick one up and
read it to the class and students have to
guess who wrote the sentence. It is an in-
teresting activity and at the end of it, you
could get students to recall anything that

they can remember about their peers.

8. The Questions

Have a think about some common ques-
tions you usually ask when you meet a per-

son for the first time (What’s your name?,



Where are you from?, etc), but before you
write anything on the whiteboard try to
think of personal information about your-
self and write this on the board. This could

include the following as an example:
* 35 (How old are you?)
* Maidstone (Where were you born?)

* Germany, Cyprus, Romania, France
and South Korea (Which countries have

you lived in?)

Students then have to guess the questions
(correct questions above in brackets) for
the answers above and go through the first
answer as a demonstration with the whole
class together so students are aware what
they have to do. Get students to work to-
gether in small groups and so that they can
check their answers, then work as a whole
class and get some suggested questions for
the answers and board these up. You could
then get students to find out about their
partners/small groups with the boarded

questions which could prompt them.

9. Classroom Rules

It is always a good opportunity to set the
scene for students with rules, particularly
for younger learners who are aged between
12 to 16 years of age. This activity is suit-

able however could be used with any stu-

dents no matter the age. First you ask stu-
dents to think of what they “Can” and
“Cannot (Can’t)” do in the classroom and
split up the board in half. Learners walk up
to the board and then write up their own
ideas for each section. Common ideas sug-
gested include; “Only speak English”, “No
mobile phones”, etc. Once you have a lot
of ideas boarded up, you could give the
whole class a piece of A3 paper and ask stu-
dents to create a Classroom Rule Poster
which could be stuck up in the classroom
and referred to in the future. For example,
if students are chatting in their L1, I re-
mind them that they suggested that they
should only speak in English and point to
the poster. It is a reminder and less authori-
tarian in its application as all ideas come

from the students in the first lesson.

10. Guess Who We Were?

The final GTKY lesson idea is probably
one of the best if you are able to organise
it eftectively. This first lesson idea has been
done in our school before with our young
learner classes. It does require a little
preparation and you do need some access
to photos which could be scanned but with
most teachers being on Facebook, you
have access to half the material required
(hopefully). First ask all teachers/staff to

bring in a really old photo of themselves as



a baby or young child and a recent photo.
Scan these photos and create a worksheet
where students have to match the corre-
sponding photo of the baby/child to the
more recent photograph. Students work in
groups and coordinate together. It is a fun
activity which is aimed at relaxing students
in the classroom and you could extend it
by getting students to create a similar
worksheet or presentation and getting the
teacher to guess which photo is connected

to the student in the classroom.



Reading in the Young Learner Classroom

Reading is a skill that all learners of a lan-

guage would need to acquire but there are
a range of activities which you could incor-
porate to your lessons to assist students
with their reading. In this section, we look
at a range of activities which you could use
with future classes in developing reading
skills for young learners. Obviously, you
will need to grade the reading depending
upon the age and level of the young
learner. For example, I would not decide
to use a general reading about technology
with Primary aged learners. Also consider
the suitability of material as well when
teaching young learners and try to steer
clear from any topics related to war, relig-

ion or sex. These are taboo subjects in all
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professional classrooms and I have seen
some teachers who have lost their jobs due
to deciding to teach taboo topics to a
group of young learners. Nevertheless,
what practical and fun ideas could you use

to engage young learners with reading?

1. Picture & Sentence Matching

Young learner material usually contains
many pictures which corresponds to some
text. If you create your own reading mate-
rial for young learners, remember to try to
also create some images which would corre-
spond to the reading. Essentially the stu-
dents will be matching the pictures to the

sentences so there is an expectation that



they will have to comprehend what they
are reading. This activity will work incredi-
bly well with stories or reading which con-
tains a natural progression of different

situations.

2. Picture Reading Drawing

This reading activity again is similar to the
previous activity, whereby students have to
draw a storyline or picture to correspond
to the reading. It is a wonderful activity

particularly for those students who are

creative and artistic. It is best to get stu
dents to work in small groups. Also make
sure that you have the equipment available
so that learners can draw the images for
the story. A quick storyboard template can
be made in MS Word or by hand and break
it down into 6 or so small boxes. Again this

activity is best suited for stories.

3. What’s The Reading?

A wonderful activity to get learners en
gaged in their reading, in any class, is to
get them to think about what they are
about to read and predict the possible
story. Pick out six to ten key words from
the reading, which would prompt learners
to think about the story, and put students
into small groups and think about it. Give

them a few minutes before eliciting possi-

ble scenarios and sharing these with the
rest of the class. After you have a range of
predictions about the reading, hand it out
to students and say that you have 3 min-
utes (depending on the length and diffi-
culty of the reading) to check which group
was correct. It would cause learners to fo-
cus on the overall reading rather than fo-
cus down on selected words and vocabu-
lary. It quickly engages students and is a

fun way to start any reading activity:.

4. What Can You Remember?

As with any reading in the classroom,
there is bound to be comprehension ques-
tions and in a way it is just testing under-
standing. It can sometimes be quite dry
for young learners, as they will not neces-
sarily get this when they are reading in
their own language. It also reduces the po-
tential for reading for pleasure. One activ-
ity to spice up comprehension is to have a
small memory game. Students have a
chance to read their text and you get one
student to sit in the ‘hot seat’. Prior to the
classroom activity, make about ten ques-
tions from the text which are then asked
to the student. The student then have to
try to remember the answers from the text
that they have read. They are sitting in the
‘hot seat’ without the text and have to recall

from memory. It can be quite competitive



and is best to put students into different
groups and score them based upon how

much they can remember.

5. What Happened Before & After?

If you have a short piece of text and con-
tains a story, you could break the reading
up into two halves. Give the beginning of
the reading to one group and the other
half of the reading to another group, and
the aim of the activity is to get students to
predict the beginning or end of the story.
You could get learners to work in small
groups and share their ideas, then they
could then swap their reading with the
other group to check if their guesses are
correct or close enough. It is a wonderful
activity and really gets students working
around the text rather than focusing on in-

dividual words.

6. Student Created Questions

As mentioned before, students are essen-
tially given the reading and then have to an-
swer a range of different questions to
check comprehension and understanding.
This in itself is incredibly boring after a
while so it is a wonderful change to give
the young learners the autonomy to create
and develop their own comprehension

questions. Put students into small groups

and get them to write a suitable amount of
questions for the reading. Once they have
finished, get the groups to share their ques-
tions with another group and then they
have to answer these comprehension ques-

tions.

7.Jigsaw Reading

This is a typical reading activity with the
same text but different pieces of informa-
tion missing between the two texts of the
same information. For example, a simple

jigsaw reading text would include:
Group A

* Stephen is
New York.

Group B

years old and lives in

* Stephen is 18 years old and lives in

Students have to write the questions for
the missing information with Group A
writing the question “How old is Stephen?”,
and Group B asking “Where does Stephen
live?”. It is a simple activity which could be
created for any reading but does develop
the student’s question formation skills. It
is best to demonstrate the activity first by
boarding it on the whiteboard and then
getting students to work in groups with

their questions. It is a demanding activity



and will enhance listening, reading and

writing skills.

8. What’s The Banana?

If you have a small piece of text, you could
replace every fifth word with ‘banana’ and
get students to guess the correct word
from the text. It is a fun and exciting activ-
ity and shall get students to predict words
from the text. A similar activity could be
that you replace all key words with ‘banana’

and elicit possible words which are suit-

able.

9. What’s The Wordle?

Before you print out that reading and
worksheet, how about heading over to
Wordle and putting in the text into the
website to create a word cloud. The more
common the word, the larger it is and the
less common, the small it is. Students
could look at the word cloud and then try
to think about what their reading is about.
It encourages interest in the reading topic
and is very visual for students. You could
elicit the possible reading from students
based upon the Wordle and also review
possible vocabulary before handing out the
reading worksheet. Another activity with
Wordle is to put the questions through the
website and then get students to think

about what the comprehension questions
could be. It is a great activity for young
learners and could be used with any length

of text.

10. Reading Relay

This is a popular reading activity which
many teachers have possibly done with
their classes. You have various pieces of
reading (all the same topic) put around the
classroom or just outside the classroom
and students have a list of questions. With
students working in pairs or small groups,
one student memorizes a question and
then has to run up to the corresponding
text and search for the answer. When they
have found the answer, they run back to
their small group and dictate the answer
and continue until all their questions have
been answered. It is a fun and exciting
reading for young learners and will develop
student interest. Again, there are a range
of skills being used during this activity
such as listening, writing and scanning for

information.



Songs & Chants in the Classroom

If you are teaching young learners, you will
undoubtedly have to incorporate some
songs into your classes and you will be ex-
pected to sing with your class of students.
However, choosing appropriate songs for
your young learners is as important as any
preparation for lessons so we shall be look-
ing at age appropriate songs with some sug-
gestions on what to do, and what not to
do, when using music and songs in the YL

classroom.

Primary & Junior

If you are teaching primary and junior
aged learners (aged between 4 - 11 years), it
is recommended that you incorporate nurs-
ery rhymes and little songs which you
could create yourself. For example, if you
are focusing on a topic about animals, it is
recommended that you look at using a well
known nursery rhyme like “O/d Macdonald
Had A Farm”. Don’t worry about embar-
rassing yourself in front of your students,
if you do students would be less keen to
perform and sing the song. Whilst focus-

ing on nursery rhymes, such as the one sug-

gested above, you could review animals
and the noises they make before listening

to the whole nursery rhyme.

Whilst playing nursery rhymes for the first
time to the class, you could get the stu-
dents to do something involved with the
song such as re-organising the lyrics, echo-
ing the song line by line or filling in the
missing gaps to the lyrics. However, it is
more likely that students will start to hum
to the nursery rhyme. It is best to repeat
the nursery rthyme a number of times dur-
ing the lesson or play it in the background
during other activities so that it remains in

the forefront of the learners’ minds.

Nevertheless, you do not need to focus
solely on nursery rhymes during the lesson
but you could create your own chants and
songs for students to repeat. For example,
if you are focusing on the grammar form “I
like ...” and “I don’t like ...”, you could de-
velop your very own chant such as the one

below:
e | like cake, cake

I don’t like carrots, carrots



* But I do like carrot cake, carrot cake
{repeat again}

You could incorporate the following chant
while clapping hands in time and students
have to try to keep in time for the chants

and it will help the stress time of English.

Junior & Adolescent

When teaching junior and/or adolescent
learners, you could start to incorporate
more music and more popular songs which
could be played during lessons. Again, it is
best to select music which is appropriate
or related to the topic of the lesson. If you
are teaching a lesson about living in New
York you could play a song by Alicia Keys
called “Empire State of Mind”. You could
create a variety of listening activities with

the songs with the following ideas:

Gapfill: students fill in the gaps
within the lyrics.

Reordering: listen to the song and

then students reorder the lyrics.

Grammar: focus on a grammar point

depending on the song.

Music Quiz: students guess the song
and then get a bonus point if they can

name the artist.

Draw The Song: you could students
to draw how they feel, what they see,

etc related to the song.

Grab The Word: write up some indi-
vidual words from the lyrics and put
these up on slips of paper, students
grab a word when they hear it. Play in

small groups for a competition.

As you can see, you could incorporate a
range of activities to include music or
songs in the junior or adolescent classroom
but with everything, preparation is key. I
would recommend that you create your
own material if you are using nursery

rhymes or songs in the classroom.

Please Consider:

1. Do check the suitability of songs or nurs-

ery thymes for learners.

2. Do not use any songs which have colour-

ful language included.

3. Listen to the songs/nursery rhymes be-

fore you use it in class.

4.Practice singing the song before you play
to the class (if students are expected to

sing the song).

5. Ensure all material (CD player, MP3
player, speakers, etc) are working before

you go into class.



Smartphones & Tablets in the Classroom

I don’t know about you but a lot of my
learners have a smartphone with a camera
attached to it. More often than not, they
have their heads down in their laps looking
at their phones or updating their Facebook
status instead of focusing during the lesson
and completing various tasks. This got me
thinking about how us teachers could in-
corporate smartphones into lessons and I
prepared some lesson ideas. Anyhow; I sup-
pose we are constantly fighting to engage
learners in the lesson and getting them to
complete tasks. One tenet of Dogme ELT
is to include the resources that learners
bring into the lesson and if learners (both
young or adult) have a smartphone on
their possession, how can we exploit this
piece of technology. Here are some of the

ideas that I have used in class before:

1. Picture Hunt

Get learners to complete various tasks by
using the camera (if one is attached to the
smartphone) to take photos of different
things. I have included some material be-

low for those that are interested in this ac-

tivity. Basically, students have to take a
photo of something circular, something
that is red, etc. It develops the learner’s at-
tention to detail and improves focusing

during activities.

2. Role Scene Pictures

Another activity for learners to exploit the
use of the camera. Learners take photos of
particular scenes (once they have com-
pleted a story brainstorming session in
class) and then have to produce the story
using a set number of images. Students
could then email you the pictures for you
to print out and then they can produce a
storyboard which can then be presented in
class. A variation of this activity is to get
learners to create the same storyboard by
using a listening/reading activity from a
coursebook as the basis of the story. It pro-
vides some structure if learners have diffi-

culty to creatively produce a story:.

3. Mini WebQuest



The most popular form of young learner
research is through the use with an inter-
net quest. Learners traditionally use com-
puters or laptops to find answers to particu-
lar questions or support their writing. Ob-
viously, learners that have a connection to
a wifi (if one is available in your school)
could use the internet to find answers to
particular quizzes (such as the cultural quiz-
zes that I posted last week — British Cul-
ture & About the Queen). A variation of
this activity is whereby learners take pho-
tos of the QR Codes spread around the
classroom to find out the answers of par-

ticular questions.

4. Creating and Writing a Blog

Smartphone technology these days offer
people to write blogposts on the go. If you
school has a blog, you could get learners to
write up a blog post. It could supplement
some form of speaking, listening or read-
ing (What do you do in your free time?,
Describe your family, etc). Learners then
work in pairs to type up their blog post
and then you could (if you have an IWB or
projector) show each of the blog posts to
elicit feedback or error correction. A varia-
tion of this activity could include using
Google Docs as this is now available for
iPads or iPhones. You could create a Goo-

gle Docs account for learners to logon,

complete their writing so that it is then
available for printing and error correction

the following lesson.

5. My Music

You could get learners to describe what
music they listen to on their smartphone
to partners and compare different styles of
music. It should generate a lot of discus-
sion and a lot of language for scaffolding.
Learners are keen to play music on their
smartphones to the class. You could ex-
ploit this by creating a music quiz (learners
have to write down the name of the artist,
the song and the year it was released (bo-

nus points for this one)).

6. My Pictures

As with the above activity, you could get
learners to share their pictures either on
their mobile phone or from a social net-
working site such as Facebook. If learners
are willing, they could show pictures of
family, their hometown, friends, etc should
these be available on their phone or their
social networking site. It would prompt
conversation among students and hope-

fully develop listening and speaking skills.



7. Classroom Text Messages

This activity could introduce learners to
text message language in English. I know
in Korean that there are a lot of characters
used to express emotion. In English we use
acronyms so this could be introduced at
the beginning of the lesson. The next activ-
ity learners complete is for students to
share their mobile phone numbers with
each other and send each other a text mes-
sage. Put the students’ phone numbers on
the board and they can create a message to
share with each other. Give the learners
space and this will develop naturally. It will
provide learners the opportunity to prac-
tice writing short messages in English and

responding to them.



Art & Craft in the YL Classroom

Whenever preparing lessons for the young as secure as you expect, you could always
learner classroom, no matter the method lock away student folders or portfolios in
or approach, it is very important to ensure a cabinet at the school.

full liver fi
S e e e R S R D s When you get students working projects

the classroom. A toolkit is vital so that stu- ST ,
which involve some sort of drawing, you

Sntsiaeduippedito treatat i o should have all the coloured pencils and

ing their 1 . Therefore, 1
and craft during their lessons. Therefore, crayons. I have often found young learn-

would encourage any teacher to include _ , )
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any of the following suggestions for young R T R e S T

learner arts and craft lessons: : :
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craft in the classroom, it is best to have a



collection of safety scissors, glue sticks nate the best flashcards and use them for
and glitter. With most schools that I have games or future activities.

worked with, there is usually a huge bat- .
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tle among the every disappearing scissors ,
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Once they have a good story, get the boardgames to print out and use in the

learners to story board their storybook classroom, but why stick to these? Get
using perhaps eight to twelve pictures. students to create their very own board-
This will get them ready to write their games. Use a ready-made boardgame as
story using their pictures to help them. It an example and students could work in
may be an extended project, say the last small teams to create their very own
day of each week or the last ten minutes rules, etc. Ensure you have large enough
of class. Once students have completed paper for this activity - A3 is usually a
their storybook, you could display them good size for a board. To keep the board
in the school or get students to share from tearing or ripping, you could lami-
their books to read and then tell the nate it and use it in class.

other students what they thought about
it.

Study Posters: The best way to display
student work on a topic or theme is with
posters which could be stuck on the dis-
play board. For example, if you are teach-
ing about movies, you could students to
make their own movie posters, write a
piece of information about their own
movie, stick up pictures or information
about the local cinema and the price of
cinema tickets, etc. It will invite interest
and the students should feel a sense of
achievement once their study poster is

complete.

Boardgames: A wonderful resource to
get students speaking is with board-
games. These should encourage students
to participate during the lesson and
prompt speaking and conversation. How-

ever, there are plenty of ‘ready-to-go’



Flashcards in the YL Classroom

Flashcards can be a wonderful resource, no

matter the age or level of the young
learner. However, many teachers still be-
lieve that flashcards are best suited just for
elementary young learners, yet many of
the suggested practical ideas recom-
mended in this section could be incorpo-
rated well with adult learners. Unfortu-
nately, I really have to disagree with this
sentiment as flashcards can be used with
many different levels as well as ages of

learners.

I recommend in this section ten different
activities that you could incorporate
within the classroom with flashcards and
many of these suggestions require minimal
preparation and experience.
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1. Circle Drilling

The most common use of flashcards in the
classroom is for drilling and checking pro-
nunciation within the class. You can either
nominate individual students or get whole
class drilling organised with the use of
flashcards. Teachers could incorporate a
fun and dynamic activity with drilling pro-
nunciation and vocabulary with flashcards.
One method could include the use of ‘cir-

cle drilling’.

Get students to sit in a circle — place their
desks to the sides of the classroom — and
then they all sit down on the chairs.
Slowly introduce the vocabulary to the

learners and drill pronunciation. The next



step to circle drilling is to hand one flash-
card to a student to your left or right and
then get them to pass the flashcard to the
next student. You can speed up the drill-
ing by handing more and more cards to the
students next to you and then watch the
chaos ensue. The students will find it in-

credibly enjoyable and highly competitive.

2. Pelmanism Flashcards

Another popular activity with flashcards,
particularly if you have a picture and corre-
sponding text, is to play a game where you
match the picture with the correct text. It
is recommended that you demonstrate this
activity to the learners so that they are
able to pick up the rules of the activity. Ba-
sically, you get place all picture and corre-
sponding text flashcards face down and
shuffle them up. One student picks up
two cards and if they pick up a picture as
well as a corresponding word, then the
learner will get one point. It is best to get
students to keep their pair of flashcards so
that they are able to count up how many
points they have achieved. Young learners
and adults alike enjoy this game in the
classroom and is a wonderful memorisa-
tion activity. If you have a large class of stu-
dents, it is best to ensure you have at least
four sets of picture/word flashcards for

this activity, and share one set of flashcards

among a small group of two to four stu-
dents. Therefore, if you have nine stu-
dents, group them into three groups of
three students and give each group a set of

flashcards for the pelmanism game.

3. Bingo Flashcards

If you don’t have two sets of correspond-
ing flashcards (either a set of pictures or
a set of words), you can still use the one
set of cards for a similar pelmanism game.
I developed this bingo flashcard game with
a small group of elementary learners and
we were looking at hobbies and interests.
I created my own set of flashcards, lami-
nated these and then used them in the
classroom to review the language from the
previous lesson. We reviewed the language
by drilling and checking pronunciation
(similar to the first flashcard idea) and
then I shuffled them all and then placed
them face down nicely on the table. Then
I called out one vocabulary, and one by one
a student turned one card up. If the card
was the one vocabulary that I called out,
that student would gain a point. If it was
not the vocabulary which I called out,
then the student would turn the card back
down and then the next student would
turn up a flashcard. The turn goes round
student by student. The student with the
most flashcards at the end of the game



wins. You could get students to play this
with one set of flashcards or you could

group students into small groups each with

their own set of cards, you call out the cor
responding word or picture and then each
group try to guess the correct card. It is

very similar to bingo but with flashcards.

4. Flashcard Whispers

The other day, I wanted to review vocabu-
lary with a group of Chinese students and
rather than naming the game “Chinese
Whispers”, I decided to call it “Flashcard
Whispers”.

prompt the word/picture and students

I would use the flashcards to

whispered the word/picture to the front of
the group and the first group to write up
the word or draw the picture would gain a
point for their team. It is a lively activity
for students and gets them up and out of
their seats during the lesson. It is best
used at the end of the lesson as a review
and they leave the classroom with a smile
on their faces. Iry it out and be creative
with the points — the teams will be very

competitive.

5. Student Created Flashcards

Why spend your own time making flash-
cards when students can be quite creative

and make suitable flashcards for the class-

room? One way I do this is with idiomatic
language. For example, money related idi-
oms are very visual and students could be
quite creative by drawing suitable pictures
for idioms. You could use these pictures to
supplement or review idioms at the end of
the lesson/week. If students make their
own flashcards, which are then laminated,
they could be used again and again. Stu-
dents also have a sense to own the lan-
guage that they are learning and it be-
comes more memorable. You could then
use the student created flashcards for vari-

ous games suggested above.

6. Flashcard Sentences/Questions

A really quick and easy way to get students
up and about is to create sentences on
each piece of card (laminating is an option)
and cutting up pieces of paper. Write up a
word on each piece of cut up paper, and
then students have to rearrange them-
selves in order, so that they are able to cre-
ate a sentence or question. I was intro-
duced to this activity in the wonderful
“Five-Minute Activities” which I would rec-
ommend any teacher to purchase as there
are also a wonderful range of ideas for les-
sons. I have used this activity successfully
with both adults and young learners alike.
When you check, you could get students

to say the sentence/question one word at a



time to check understanding or whether
they are correct. Students then start to
recognise patterns in English and, as like
the previous activity, it is more memorable

for learners.

flashcards.
any size (A4, Ag, etc) and then print out

You can create flashcards at

when they are ready. In fact I made these
flashcards by inputting the text into the

flashcard template. So give the website a
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try. Anyhow, once I cre-
ated the phonemic vowel
flashcards, I used them

to elicit the correspond-

ing sound from students
as well as drill sounds —

the students loved this

activity. After this activ-

ity, I got students to

make their very own

words using the corre-

“Five-Minute Activities” (p.96 Ur & Wright, 1992).

7. Pronunciation Checking Drills

A few weeks ago, I decided to create my
own pronunciation flashcards for a lesson
to review vowel sounds. I printed these
out and then laminated the pronunciation
cards. I visited Cambridge English On-
line Flashcard Maker and then created,
printed and laminated the flashcards for
use in class. In fact, this free Flashcard
Maker is very useful and I would recom-
mend this website for all your flashcard
making. There are numerous pictures
which you can embed in the cards, or you

could draw your very own images for your

sponding vowel sound.

So a vowel sound with /e/, students could
suggest: reset, bet, test, etc. It was a great
activity and got them to think outside the
constraints of spelling particular topics of
words. We looked at the words the stu-
dents created using the vowel sounds to
help and it really made the students aware
of their own pronunciation and how it also

impacts on particular words.

8. Flashcard Hitting

When I was observing a fellow young
learner teacher a few weeks back, he de-
cided to use flashcards for his group of

very young learners. I was really im-



pressed at how much he was able to incor-
porate them in his lesson. One game
which I particularly enjoyed was where he
got two teams of students lined up and
rows, with the learners facing the board.
He gave each pair of students at the front
of the row a folded piece of paper — much
like a ruler — and then called out a word.
The students then had to hit the corre-
sponding picture. The first student to hit
the correct picture, their team was
awarded a point and at the end of the activ-
ity, the team with the most points won.
The students rotated after each turn so all
students had a chance to play the game.
He obviously spent a little time sticking up
the flashcards upon the whiteboard in
preparation for the game but the students
loved it and I could see it being adapted

for teenage or adult classes.

9. The Missing Flashcard

Another memorisation game which I used
in class is whereby I bring in a set of ob-
jects and students close their eyes and I re-
move one. One by one, the students have
to remember the objects removed from
the table. However, these are with physi-
cal objects and young learners really enjoy
this activity. Nevertheless, you can use
this with flashcards. If you stick up a set

of 10-12 flashcards up on the whiteboard

and draw a small border round each, you
can do a similar activity. You drill all vo-
cabulary from the flashcards with the learn-
ers and then you ask students to put their
heads down on the desk. Quickly remove
one flashcard and then get students to put
their heads up again. Ask students which
card is missing. You point to each flash-
card and elicit the vocabulary and then
point to the missing flashcard and hope-
fully students remember the missing flash-
card. As more and more flashcards are re-
moved, when you point to the blank bor-
ders on the whiteboard, the students
should be able to remember the missing
flashcard. When you have a blank white-
board and you point to the non-existent
flashcards, the students will then feel a
sense of achievement if they are able to re-
member the missing flashcards. Try this
activity out and is a really good 10-15 min-

ute filler at the end of the lesson.

10. Flashcard Chunks

If you have two themes of flashcards and
you would like to combine them, then this
final idea might help. For example, if you
have a set of pictures of sports organised
for flashcard use as well as set phrases to
practice the Present Perfect Continuous,
then you could elicit/drill lexical chunks

with all ages. Put the pictures on one side



of the table and the corresponding set of
time reference markers (using “since” or
“for”) face down and pick up randomly a
picture as well as a corresponding time
marker and elicit from a student a suitable
sentence. So for example, if you pick up a
picture of someone ice-skating and a
chunk “2006" students could create a sen-
tence such as: “I have been ice-skating
since 2006". Check suitability with the
other learners in the classroom and then
drill the chunk of language with all other
students. It is a useful activity to focus on
a particular grammar structure and does re-
quire a little more preparation than the
other flashcard lesson ideas. However, it
does require a little more from the stu-
dents and they will be able to find their
way around the language with the required
flashcard prompts. This is possibly my fa-

vourite idea and have left this for last.

Using references of time for drilling

These are a range of ideas you could incor-
porate in class and you can see that flash-
cards are suitable for a range of levels as
well as ages. So please stop with the idea
that flashcards are best suited for elemen-
tary and/or younger classes. I hope that I
have inspired readers to use flashcards
more creatively in their lessons and that

learners enjoy the use of the flashcards.

Just a few quick tips for managing flash-

cards:

 Make flashcards large enough so stu-
dents at the back of the class can see what

they are.

* Laminate the flashcards so that they
can be reused in future lessons. It will

save you time in the long run.

* If you don’t have a laminator, you can
Sellotape the pictures/words onto card or

use a plastic envelope to protect them.

* Make your own library of flashcards
and keep them in either a folder or within

envelopes so that they are easily accessible.

* Create a magazine drop-off box in the
staffroom so that teachers have ready ac-
cess to a range of magazines for pictures,

text, etc for flashcard making.



SECTION 7

Using Dictionaries

A skill young learners need to develop and

improve while learning English is how to
use dictionaries effectively. Unfortunately,
during my own certificate training course,
I was not able to learn how to use diction-
aries effectively in the classroom, let alone
with young learners. However, I have rec-
ommended ten dictionary activities that
could be incorporated at various times dur-
ing young learner lessons. These have been
developed from classroom experience and

learner interest in the various activities.

1. Vocabulary Review Quiz

It is the end of the week and you have to

review vocabulary with the learners that

50

has either emerged or been explicitly intro-
duced during classroom interaction or
other parts during a lesson. So how can
you use the dictionary to review vocabu-
lary at the end of the week? Well, one ac-
tivity that I have developed previously was
by getting individual young learners to
write out ten new words that they have
come across during previous lessons.
Once learners complete this, I split the
class into two groups and get them to
share their words with their team. The
next stage is to choose a final list of ten
words and then find their corresponding
definitions in their dictionary. Next learn-
ers have to try to make five true and five

false definitions either by writing a defini-



tion or creating their own definition.
They then write one word on each pro-
vided note and then hand these to the
other team. The team then chose a word
and then the other team had to read out
their either true or false definition and
then word-choosing team had to decide
whether the definition was true to false (in
a similar way that Grammar Auction is
held). I was keeping a score of the results
on the board and continued this until the
vocabulary was complete and the winning
team were those that predicted the most
correct true or false definitions. It was a
great one hour activity and requires mini-
mal preparation and is completely student-

centred.

2. Dictionary Speed Reading

If you have a reading from an article, re-
port, etc and you are always getting learn-
ers asking “What does _x_ mean?”, then you
probably resort to demonstrating this or
eliciting from other learners in the class-
room. However, have you considered keep-
ing a dictionary in the corner of the class-
room? You could get learners to run to it
if they have a question about particular
words or phrases, read the definition and
then run back to their desk and then they
have to say the definition as best as they

can remember. It will improve student-to-

student support and autonomy and create
an environment conducive for self-guided/

directed learning.

3. What’s The Sound?

Imagine you are planning a typical PPP

style lesson and you would like to intro
duce vocabulary in a new and creative man-
ner. It would add a little difference to the
usual matching the word to the definition
style of activity. With this, you have the
phonemic spelling of words either written
up on the whiteboard or handed out to
groups of learners. Students have to try to
decode the phonemic spelling and try to
write out the actual word and then find
the definition in the dictionary. It would
give learners the opportunity to check
their predictions with the dictionary
whilst also finding out the definition. It is
a different way of doing the same thing but
again with the use of dictionaries in the
classroom. You could either make it more
competitive by adding a timer to the activ-
ity or splitting learners into groups and the
first one to write out the actual word and

corresponding definition is the winner.

4. What’s The Word?

This activity is a combination of two activi-

ties above. If you are at the end of the



week or are presenting new vocabulary,
then you could give learners a group of
words or get learners to select a number of
words in two groups. Next learners have
to find the definition and write it out in
their vocabulary. Make sure each group
has different sets of words or this won’t
work. Next learners read out their defini-
tion and the other group will have to write
out their predicted answer. Give a point
to each team for every correct answer.
The team with the most points is the win-
ner. At the end of the activity any words
suggested which are incorrect could be re-

viewed or written on the whiteboard.

5. Family Words

One thing to consider about the use of vo-
cabulary is the use of collocations, prefixes
or suffixes. If you have a good Advanced
Learner’s Dictionary, then you will be able
to find some examples of collocations and
suffixes. If you are introducing vocabulary
to learners but you feel they could find
some use with regards to creating a word-
tree, get students to find collocations or ex-
amples of suffixes. Learners record these
in their vocabulary notebook or work-

sheet.

6. Dictionary Matching Race

This is an activity which is loosely related
to the first as well as the fourth above. In
this activity, you split learners into two
teams. One group of learners have a word
each, while one group of learners have a
definition each. The learners then keep
their words or definitions secret but they
are allowed to use the dictionary to find
out which student they match with (word
=> definition and vice versa). Learners can
consult the dictionary whenever necessary
and again it will prompt learners to try to

describe their vocabulary/phrase.

7. What’s That In Your Language?

There are some learners that have a bilin-
gual dictionary and they are very popular.
Even today when I was teaching an FCE
class, one of the students whipped out an
electronic dictionary to help with the writ-
ing. However, as with any activity: there is
a time and place for bilingual dictionaries.
One popular activity (if you are teaching
closed groups: only one nationality in a
school) is to get learners to translate vo-
cabulary or phrases into their L1 and then
translate it back. First you could get learn-
ers to write out the vocabulary in their L1
on to Post-It notes which could be stuck

up on the board or on a wall. After a few



days have passed, get the Post-It notes
back and get learners to translate the L1 vo-
cabulary back into English. They could ei-
ther use a dictionary or you could check
their memory. If they have difficulties, put
learners into groups to help each other

more autonomously.

8. How Many Are There?

If you are teaching learners new vocabu-
lary they need to be aware of the various
word groups such as verbs, adjectives,
nouns, adverbs, etc. You could create a
small template worksheet along with the
key vocabulary with various questions
about this. For example, there could be
questions such as “How many verbs are
there?”, “How many adjectives?”, etc. It is
the aim for learners to find the answer to
this (as well as write the definitions on the
worksheet) with the use of the dictionary
to help.

9. Passing The Time

If you are dealing with irregular verbs,
learners will need to know the Present,
Past and Past Participle forms. Learners
will need a verb table for this activity with
gaps between Present, Past and Past Parti-
ciple verb forms with gaps in between.

Next, you handout the worksheet and

learners have to (within groups) try to find
out the remaining verb forms which are
missing on each row. For example, if you
have three columns for all verb forms but
only the Past Participle verb form, then
learners will need to find the remaining
verbs from the dictionary (as well as the
definition which could be translated). Stu-
dents complete the activity and then com-
pare their answers with the other learners
in the classroom and then the teacher will

elicit answers from the rest of the class.

10. Opposites Attract

As above, the students will need a work-
sheet with one list of adjectives or verbs
on one side and groups of learners need to
find the corresponding antonym. Students
use the dictionary and then use it to try to
find the antonym and then check within
the dictionary with the definition for this
suggestion and it encourages learners to
use the dictionary more creatively. It will
also encourage learner awareness of dic-
tionary use inside the classroom and hope-
fully provide learners with the foundation
of dictionary usage outside the classroom.
Again, this type of activity could also be
used for synonyms with a table completion

exercise.



The ten dictionary activities suggested are
provided to encourage learner confidence
with the use of a dictionary and hopefully
provide the foundation for more diction-
ary usage outside the classroom. If you
have any favourite dictionary activities, as
ever please share these in the comments
below. Some dictionaries that I recom-
mend learners or teachers to get hold of in-

clude the following:

4+ “Cambridge Advanced Learner’s Diction-
ary” by Cambridge University Press.

4+ “Oxford Advanced Learner’s Diction-

ary” by Oxford University Press.

4 “Dictionary Activities” by Cindy Leaney.




Motivating Young Learners

When I first started teaching young learn-
ers, I found it quite challenging to moti-
vate this learners. I learnt a great deal af-
ter a number of weeks and learnt the “hard
way” what worked and what wasn’t so suc-
cessful. I realised that young learners en-
joyed any form of competitive lesson with
a game as a last activity. A lot of this is
transferable to selected adult learners but I
found that adult learners were more seri-
ous and were paying for a course and ex-
pected something greater than games or ac-
tivities. Nevertheless, I guess we have to
determine what is meant by “demotivated

learners”.

Demotivated Learners

Any form of demotivation in the class-
room could be contagious and could get
everyone down (the teacher included).
Some learners may direct their lack of mo-
tivation to the teacher but as educators we
have to understand that language learners
have a life outside of the classroom and
may bring along ‘baggage’ to the lesson.
This could affect the “affective filter” by

causing a screen against comprehensible
input within the lesson and could then be-
come quite problematic in future lessons.
This ‘high’ affective filter could transfer be-
tween the various language learners within
the classroom, so in essence you have to
win the “hearts and minds” of the learners
so that it encourages an improved learning
environment. Demotivation is usually the
main obstacle for learning in the classroom
and it is doubly difficult when combining
young learners (who have been carted off
to the local language school or sent to a
summer school — usually enforced by their
parents). Adult language learners are usu-
ally encouraged to undertake English
courses so that they are able to get that
promotion, receive that highly prized cer-
tificate or required to take a course as part
of their national service. The more experi-
ence gained, the more we become accus-
tomed to delivering language lessons with
various activities to ‘spice up’ the lessons,
supplement the coursebook or improve
overall fluency and communication. Yet,
we often forget that each of the learners

have aims which are overlooked and we do



not take advantage of these opportunities
to deliver and create bespoke language les-
sons over the period of time. This lack of
humanising any short-term or longer-term
course will always cause boredom and ulti-
mately demotivate the learner. We have all
seen teachers walk into lessons armed with
numerous handouts to supplement the
coursebook each and everyday. A few days

or weeks later, the said teacher starts to

wonder why the learners appear demoti
vated. So, what is the best way to moti-

vate and inspire interest in lessons?
Motivating Learners

1. The first piece of advice which I

would recommend to motivate and inspire

learners would be to identify aims and ob
jectives with all new students (or those
that have joined the class from another).

The identifying of the aims and objectives

would improve the overall learning environ

ment and (if you react to research under
taken with the learners) it should make the
whole process of developing a curriculum
easier. Take the time to develop a weekly
lesson plan to cover topics, themes, gram-
mar or vocabulary as highlighted by the

learners in the aims/objectives survey. The

learners would feel happier that you are re
acting to their input and they would also

appreciate your support as they would

judge to have some control in the content

of their course.

2. If you have quite a bit you would like
to cover during the week, you could get
learners to vote on the following day’s les-
son — this is related to the previous piece
of advice. Essentially, learners have the op-
portunity to develop autonomous learning
techniques through this process of voting

on their lessons.

3. If you are teaching young learners and
you would like to add a bit of a competi-
tion to the lesson of the day or the entire
course, you could nominate learner roles in
the classroom (Worksheet Leader, Teach-
ing Assistant, etc). Learners would feel as
if they are responsible for various tasks or
roles in the classroom. The teacher will
have to maintain consistency, then the
young learners will fall into their nomi-
nated roles at ease provided that expecta-
tions are explicitly mentioned. If you wish
to develop this further, you could get learn-
ers to create their own role badges, team
names, chants, etc to supplement the nomi-
nated roles. You could hand out nominated
roles in secret sealed envelopes to jazz it
up a bit. All this assists in the cohesion of
group work in the classroom and improves

motivation.

4. Create a class blog for learners to view

and correct their own work (either written



or recorded audio). This will personalise
the lesson and bring activities outside the
classroom. Comments added to the blog
will encourage more student-to-student in-
teraction on a virtual level and motivate
learners to discuss ideas or provide feed-
back during lessons. Any activities which
some form of outside activity can motivate
learners and are widely respected by the
learners. For example, when learners re-
turn to their home country (f they are at-
tending a school abroad) or complete a
course, they will be able to review activi-
ties and vocabulary that emerged during

lessons.

5. If you are teaching young learners
who naturally have a short attention span
and lose interest every few minutes, try to
plan five minute activities every to ensure
learners don’t lose interest, get bored and
lose that invaluable motivation. The organ-
ising of short activities is meant to keep
the learners on their toes and keep them
busy: learners will not have a chance to get
bored and distract the others in the class-
room. Teaching young learners learn by do-
ing so try to incorporate various songs,
chants or drama in the classroom. This
will interest the learners and keep motiva-
tion bubbling away. You will naturally have
various individuals who would wish to
show their singing, chanting or drama

skills off to the class so let them and give

them a badge or reward them with a silly
certificate: “Best Worst Dancer”, “Ear
Piercing Singer”, etc. I would finally rec-
ommend preparing silly certificates or re-
wards based upon student input in the les-
son. It would liven up the lesson and keep

learners happy.

Online Tools

I have come across ClassDojo and have de-

cided to use it for future young learner les-
sons. The young learners will find the
whole class report online software very
easy to view and it can be developed to be
incorporated in the lessons. Furthermore,
there is an iPhone/Android App which
could be synced to ClassDojo so that teach-
ers are able to award student input and ef-
fort in the lesson. The rewards can be
awarded at the end of or during a lesson.
If you are lucky enough to have an IWB in
your classroom, you could show the
“Whole Class” review and learners will be
able to get a quick idea how to improve
their behaviour and will motivate learners
during the lessons. Obviously, ClassDojo
could be developed for adult learners but I
guess the older learners will lose interest in
the tool quicker than young learners. Fi-
nally, as you are able to edit the rewards
and punishments, you could rename re-
wards to “Good Effort”, “Great Motiva-



tion”, “Fantastic Participation”; etc while
punishments could be renamed to “Poor

The

fact that you could customise the friendly

Concentration”, “No English”, etc.

monsters can really develop learner inter-
est in the whole online software and per-
sonalise the behavioural software for the

students.

Another activity you could develop in the
lesson is to award badges for work and ac-
tivities completed during the lesson. There
is a really good online tool that you could
use to develop interest in this with Class-

Badges. With ClassBadges, you will be

able to create your own badges for your

learners, customise classes and student ac-
cess or develop group-to-group interest in
lessons. By the end of the course, learners
will have gained a number of different
badges from their teacher and will be able
to logon to their account and show their
parents (if they are young learners) or re-
flect on how they received particular
badges. Like any online tool, I would rec-
ommend any teacher keen to learn more
about the resources available to spend a bit
of time learning more about the functions
of the website, how to manage classes as
well as inviting learners to the website so
that they can access their own awarded
badges. If you are not so keen on the
whole online activity of awarding badges,

you could create a range of certificates to

hand out in particular lessons. You could
stick up certificates on one side of the
classroom and learners could be quite
proud to show off their class-created cer-

tificates.



SECTION 9

Games & Competitions for Young Learners

The teaching of English can be a demand-

ing profession for many, but if you are able
to motivate or encourage participation
from your learners during the lesson, you
will have no classroom management issues.
The key for encouraging interest and main-
taining motivation during the lesson is to
incorporate games or competitive activi-
ties during the lesson. Most teachers tend
to start or finish lessons with a ‘game’ to en-
gage and interest their learners, but some
of the ideas that I put forward could be in-

cluded at anytime during the lesson.

59

1. Rolling Questions

If you want to get students chatting, par-
ticularly adolescent learners, it can some-
times be quite difficult to motivate them
to converse naturally in English. One
idea that I have used before in the past is
to get a set of six-sided dice for small
groups of students, prepare six questions
prior to the lesson and write them up on
the whiteboard. Learners then roll a dice
and the corresponding question is then
asked. You could change this activity
slightly by getting students to un-jumble
questions or to speak about a topic for as
long as possible. It is a great activity to
promote speaking and enhance fluency

and it requires very little preparation.



2. Role Play with a Twist

Every teacher has, at one time or another,
used a role play to develop functional
language. However, you could spice it up
a little bit. Get students to think of two
people, a place and a topic that these peo-
ple are talking about. For example, you
may get Justin Bieber and Madonna talk-
ing at a bus stop about their weekend. Be-
fore you get into class you do need to cut
up some paper and a funny sentence on it
such as, “You eyes are beautiful!”, “I can’t
Place

the pieces of paper (folded) on a table in

stop thinking about coftee!”, etc.

the middle of the role play scene and mix
them all up. Get students to start their
role play and get into their character and
when you clap or blow a whistle the two
students then have to pick up one piece of
paper and then insert the phrase or sen-
tence naturally into the role play. It is in-
credibly funny and students find it very
amusing. I have used this with adult learn-

ers as well as young learners.

3. Chinese Whispers

Almost every teacher I have met have used
this game at one point in their teaching ca-
reer with young learners or adult students.
It is an activity which usually can be used

as a filler for the last 1o minutes of class.

Most teachers know the game but if you

are one of the very few who doesn’t know

the game, here is what you do. You get stu
dents either into a line or two lines. I usu-
ally organise two teams to make it a bit
more competitive. Place students in a line
or get them to sit down facing the board.
Give the student(s) at the front of the line
a board marker and then you reveal a
word, sentence or grammar point to the
student at the back of the classroom. The
students whisper the word, sentence or
grammar point to the person in front and
this continues until the person at the front
of the row has heard it and then they write
the word on the board. I usually give two
points to a team which correctly com-
pleted the activity first, one point for
those that finished second and correctly
wrote the word, sentence or grammar
point and minus one point to a team that
wrote it incorrectly. It is a very energetic
game when you put students into pairs so

expect a lot of enthusiasm in class.

4. Silent Chinese Whispers

A different take on Chinese Whispers is Si
lent Chinese Whispers! What is “Silent
Chinese Whispers?” I hear you ask. Well
the difference is that students are unable
to whisper and have to remain silent dur-

ing the game. When students at the back



of a row are shown a word, they must write
the word on the back of the student in
front of them. It is best to start with small
words which are quite easy to write (see,
go, red, etc) and build the vocabulary up to
something a bit more complicated. Learn-
ers will find this different and they will
have to focus a lot during the game. You
can sometimes see the tension rise when
one student flounders a bit. However, it is
a wonderful take on the classic game of
Chinese Whispers and demands a lot of fo-

cus from students.

5. Snowball Writing

You walk into classroom and each time
that you try to get students to write they
get bored very quickly. Does this sound
familiar? Well not a problem! You can do
a fun and easy activity which encourages
writing with all students. It is called “Snow-
ball Writing”. You give each group of stu-
dents lined paper and you tell them that
they must write for a sentence. When they
have finished their sentence, they must
scrunch up their paper to a ball — so that it
resembles a snowball — and then when you
blow your whistle or clap that students
must start throwing their pieces of paper
around the classroom. If they see a piece
of paper they must pick it up and continue

to throw it. When you clap your hands or

blow your whistle again, students must
pick up a piece of paper near them and
then must continue writing another sen-
tence. Just repeat the activity as many
times as possible. You will find a lot of writ-
ten input from students which you could
then use for correcting at a later time. It is
a great and energetic activity which I
would encourage any teacher (whether
teaching young learners or adults) to in-

clude in their lessons.

6. Hangman

Hangman is another activity which many
teachers have used over the years. I remem-
ber using this with my young learners
when I first started teaching and it was a
great lesson warmer. If you have not seen
this game in action, don’t worry! I shall let

you know what to do. You choose

some words that you would like to intro
duce at the start of class, otherwise you
could choose a number of words to review

at the end of the lesson. Write them on a

piece of paper and make a note of the num

ber of letters in a word. For example, “heli
copter” has 10 letters in it. Keep a note to
the number of letters in each word that
you would like to use in the hangman game
as this is important. I always find it easy to
have a list of words ready to hand and

make a note of the number of letters next



to each word. It makes it easier to prepare
the game. To understand the game more
fully, there is a wonderful video on You-
Tube by ESLClassroomGames describing
the game. I'd recommend that you watch
the following video. There are also some
online hangman games available to play
which has been created by the British
Council. These are great activities to use
in class should you have a projector and

internet access.

7. Sentence Hangman

So you have tried hangman many times in
the classroom before but have you tried
“Sentence Hangman”? It is a twist of the
original hangman but using sentences in-
stead of individual words. Have a think of
a sentence or grammar form you would
like to cover in class and write them out on
a piece of paper. Make a note of the num-
ber of words in the sentence and number
these. When you come to write out the
words on the board, replace them with an
underline — so if you have 8 words in your
sentence, draw eight long lines to repre-
sent each word. Split the class into two to
four groups and each group decides on a
word and they score one point if the word
exists in the sentence, two points if they

can guess correctly where it goes and mi-

nus one point if they choose a word which

1S Incorrect.

For example, if you have a sentence such as
“I(1) have(2) been(3) studying(4) English(s)
for(6) eight(7) years(8)”, you must draw 8§

lines on the board which are also num-

bered: (D (2) (3)
________ (DN a it b o) I N BN S ()
(7) (8). The first team

shouts out a word such as “for” but they
say it is in line 4. They get one point and
you write “for” in line 6. The second team
shout out “I” and say it goes in line 1 and
they get two points — 1 for a correct word
and one for placing the word in the correct
line. The third team shout out “was” but
they score minus one point for an incor-

rect word.

It is a great game for all ages and it will
really get students engaged in the lesson.
It is a wonderful idea to get students inter-
ested in sentence construction and getting
them more aware of the grammar in an ex-
citing and competitive way. If students are
having difficulty choosing the correct
words, you could draw a picture which cor-

responds with the sentence.

8. Board Games

Board games are wonderful to use in the

classroom with many being created in MS



Word or available on the internet but why
do you have use the board games that have
been created by someone else? You could
create your own board game for use in the
classroom. Or better yet, get the students
to make their own board game. You don’t
necessarily need any dice, you could use a
coin — heads move two spaces, tails move
one space. If you make your own board
game, it is best to use A3 paper and use
some felt tip pens. Create a start and a fin-
ish position, add some bonus squares
(move two spaces forward, next person
misses a turn, etc), add some trapped
squares (move back one space, miss a turn,
etc) and then either write prompts for
questions or discussion topics. Board
games can be used in class to prompt learn-
ers into talking English in the classroom

and they are suitable for any ages. You can

even get young learners to create their own

colourful board games for future lessons.

They are a wonderful resource and teach-

ers should use them more in class.

9. Vocabulary Grab

You have taught some new vocabulary to
your students but you want to check
whether they can remember it. What is
the best way to check their knowledge?
Well you could test them, but you would
have to be really mean to do this. I would

recommend a game which I call “Vocabu-
lary Grab”. If you have taught some new
nouns, get some pictures of these, lami-
nate them so that they don’t get destroyed,
and stick them up around the whiteboard
with BluTack. Put students into two sepa-
rate groups — it becomes a lot more com-
petitive at this point — and when you call
out a word, the students have to grab the
corresponding picture and the team with
the most amount of pictures are the win-
ners. It is a simple but effective game for
all ages and if you use this game as a vo-
cabulary review at the end of the lesson,
learners will be leaving the classroom with

a smile on their faces.

10. Twenty Questions

The final game in this blog post is another
well known classic game called “Twenty
Questions” which I assume many teachers
have used in the past. For those that have
not come across this game, it is incredibly
basic. A student will be sitting at the front
of the classroom and the teacher will give
this student a word on a piece of card or
show a picture. This student is the only
learner in the classroom who is aware of
the word/picture and the other students
have to guess the word by asking him/her
closed questions. The student at the front

of the class can only say “Yes” and “No” so



the students asking the questions have to
aware of closed questions and they have
twenty questions to ask to find out what

the word/picture is.

For example, you show the student at the
front of the class a picture of a watermelon
and the rest of the class start asking: St:
“Are you a person?”, S2: “No”, S3: “Are you
an object?”, etc. After a bit of practice, the
learners will start to understand the con-
cept. I usually demonstrate by telling stu-
dents that I am holding a picture of some-
thing and they must ask me closed ques-
tions — questions where I can only answer
“Yes” or “No” — and that they must find
out what the object is. Once the students
have had a bit of a demonstration, I then
nominate a student to come to the front of
the class and then the students ask them
closed questions. During the demonstra-
tion process, I encourage learners to raise
their hands if they wish to ask a question —
it is a lot more controlled and rather less

chaotic.



Surviving as a Young Learner Teacher

You have now completed your CELTA (or

equivalent) and you are now on a mission
to start teaching at a language school. In
all likeliness, most trainees that have gradu-
ated from the CELTA or equivalent will
start their career teaching young learners —
whether in the UK or abroad.

pected that the majority of those trainees

It is ex

that have completed a certificate course
teaching adults are usually suggested to
teach young learners. However, for those
that have completed such a course or
those that would like to teach during the
summer, there are ten points to help you
survive the busiest period in the EFL in-

dustry in the UK known as the “Summer
School”.

1. Be Friendly

The first piece of advice I would recom-
mend any would-be summer school
teacher is to be friendly to all staff, and I
don’t just mean the teaching staff. There
are a lot of roles at work at the school dur-
ing the summer period and it helps if you
can get on well with all members of staff —
the social staff who take the students out,
the administration department who help
with everything behind the scenes, the
management who really bust a gut to pro-
vide a quality experience for the students
as well as the accounts department who
pay you. It is so important to build a good

working relationship to all members of



staff, co-workers and line managers, if you

are to be considered for the following year.

2. Time Keeping

You are employed to teach as well as pre-
pare lessons for your classes. Please do not
stroll in 2 minutes before you are due to
teach and then pop in and out of your class-
room back to the staffroom when you
haven’t photocopied enough worksheets
for your class. It just looks unprofessional
in front of your peers and students. If you
turn up to school on time, everything else
will fall into place — lesson planning, obser-
vations, etc. If you are a residential teacher
at a summer school, you will find the expe-
rience of being onsite at the school for 24
hours a day challenging and you will have
more responsibilities once other non-
residential teachers have returned home.
If you plan your time well, you will find
yourself having more time to switch off,

rather than chasing your tail.

3. Continuing Professional Develop

ment

I cannot stress enough the importance of
continuing professional development
(CPD) in your teaching career. If you put
in the effort to attend regional ELT-related

workshops or training days, you will return

to your class with so many more ideas to
incorporate. You will be able to meet
other like-minded individuals at these
events and you will also be able to share
your experiences with them as well. ELT
is a wonderful profession but you will start
to make good contacts at other schools
and perhaps discover future opportunities.
Try to attend workshops which will assist
you during the summer school period.
There are many locally organised teaching
associations so just check with your Direc-
tor of Studies for more information and
whether you are able to attend any work-

shops or training sessions.

4. Don’t Get Stressed

We have all taught students who make our
lessons, well how can I put it ... less inter-
esting but do not beat yourself up over a
few rotten eggs in class. You have a diffi-
cult task ahead — you have to motivate and
engage young learners who have been sent
to the UK possibly with no interest
in English and then thrown into a class
who then meet other similar students.
This sort of situation could breed prob-
lems for language teachers. It is not easy
but the best piece of advice I would recom-
mend is not to worry for how students are
in the classroom. You cannot work mira-

cles. Speak to other teachers, share



your experiences (don’t feel as if it
makes you any weaker as a teacher) and
seek advice from management. Perhaps a
little suggested change incorporated in the

classroom could work wonders.

5. Consider Your Weaknesses

You are expected to teach Monday to Fri-
day but take ten minutes out after class to
reflect and consider what worked well and
how you could improve for next time. A
little bit of reflection works wonders and
as teachers it is invaluable for us to con-
sider our weaknesses. For example, a num-
ber of years ago I was very worried about
incorporating the Phonemic Chart in the
classroom. I tried very hard to improve
my knowledge of this chart. As recom-
mended in number three, I attended a
weekend workshop organised by a local lan-
guage school and saw Adrian Underhill
showing how the phonemic chart could be
used in the classroom. This motivated me
and developed my confidence of the phone-
mic chart in the classroom. If you show a
keen interest in developing yourself as a
teacher, you will be noticed and possibly
find yourself being asked to return the fol-

lowing year.

6. Share Your Future Plans

English Language Teaching (ELT) in the
UK can be a turbulent affair with demand
for teachers rising and dipping from week
to week depending on the number of stu-
dents that are attending. This sort of un-
certainty creates for a stressful environ-
ment for some teachers. However, schools
will be keen to hear your plans after the
Summer School. Try to be honest and
share your plans for the future in ELT. If
you are keen to continue teaching in the
UK, tell the school that you would like to
gain more experience after the Summer
School.

to another country after the summer, it

If you are likely to head back out

might be likely that the school that you
are working at could provide some assis-
tance in securing employment abroad, ei-
ther in the form as a reference or knowing

a contact in another country.

7. Switch Off

You have taught a full-day and you are now
planning your lessons for the following day.
Remember not to over-plan! If you are
spending about 3 hours to plan a 45 minute
lesson, it is probably best to switch off,
turn on the TV and grab a beer or a glass
of wine. As much as it is important to at-

tend workshops or training sessions out of



normal working hours, it is also important
to get time to relax and switch off. If you
relax, you will sleep better and return to
the classroom feeling refreshed and ener-
getic. Make sure you get some ‘me’ time

and that teaching does not take over your

life.

8. Recycle Lessons

You might be teaching a different group of
learners each week. If your school does
not have a set curriculum, you could look
at developing your own curriculum for the
summer. Keep a folder of daily lesson
activities/tasks which you could return to
each week. We all have our favourite les-
son(s) which we like to incorporate into dif-
ferent classes. It then makes sense to
build up your own library of les-
sons which you could dip in and out of,
then recycle with different classes each
week. Make your life easier by recycling
popular lessons with new groups of stu-
dents rather than reinventing the wheel.
Soon you will find yourself developing and
trailing lessons with new groups each
week. Plus, recycling lessons will help you
save much needed time for lesson plan-
ning. However, try to not incorporate a
hodge pot of lessons in a day moving from
one topic to another. This will destabilise

the day of classes and young learners need

familiarity and the best way to include this
is set a topic per day and then incorporate

your best lessons for these topics.

9. Flashcards

If you are teaching young learners, it is in-
credibly important to include flashcards in
your lessons when introducing and develop-
ing vocabulary in the first part of your les-
sons. I have not seen flashcards used
enough in lessons and not every school will
hold a library of flashcards or other materi-
als so it is important to keep a stock of
your own. You can make these in the staf-
froom which could then be laminated so
that they to do not wear and can be recy-
cled for future classes. There are a number
of websites which you could consider view-

ing, such as the British Council or Cam-

bridge English Online, to create and print

out possible flashcards.

10. Know Your Students

Finally, in all likelihood, you will be teach-
ing a different group of students each week
at a Summer School, but it is also impor-
tant to get to know these students as they
may return again the following year. I
have bumped into returnee students who
were studying at our school and they do

not forget their teacher. So, get to know



your students, prepare lessons on their in-
terests and help them get through the
week. They will appreciate having a
teacher who considers them more than an-
other student in the classroom. Remain
positive with the students and they will
thank you for it when they are to leave. At
the end of the day, the experiences you
have at the school in the summer, with
your students, will have such a positive im-

pact on you.



Continuing Professional Development

If you have recently starting teaching

young learners or you have a number of
years experience, you can never stop devel-
oping as a teacher. However, teachers are
usually unsure how to develop post-
CELTA (or equivalent) and there is an as-
sumption that many of the self-access
course cost money, let alone time. Many
teachers that I have worked with, a hand-
ful are keen to tell less-experienced teach-
ers how good they are or how their experi-
ence is better than the rest of the staff hav-
ing taught for 15 years or so. Unfortu-
nately, this is seen as a disadvantage as
those teachers who are unwilling to attend
CPD events and are usually lacking the

flexibility to change or challenge their own

g ED

teaching. But let’s put this aside for the mo-
ment, there are a number of activities
teachers could consider undertaking to de-
velop professionally. Here are ten ideas to

help you navigate and take charge of your
own CPD.

1. Attend Local Workshops

No matter where you teach, there will be
locally organised ELT-related seminars and
workshops for native and non-native teach-
ers of English. In the UK, there is the an-
nual British Council Seminars which are
free to attend and you can either go to a

session or watch it online via their website.



2. Attend National Workshops

Many ELT organisations arrange annual
events which are open for teachers either
working in the country. You will have a
chance to meet teachers who also are resi-
dent in another area of the country and

may help you secure employment.

3. Special Interest Groups (SIGs)

If you are a member of the International
Association of Teachers of English as a For-
eign Language (IATEFL), you would be
able to join a SIG which specialises in an
area of English, such as young learners.
You would then receive publications for
this area of English and you could also

write a contribution for their publication.

4. Undertake Research

When you are teaching day in and day out,
it is easy to get into a routine for your
teaching and into autopilot mode. To mix
up your routine a little, you could start to
develop research focused on young learn-
ers either for personal interest or for a pub-
lication. It will help refine your understand-
ing of young learners and teaching as a

whole.

5. Young Learner Extension Course

The strength of the CELTA (or equivalent)
is wonderful for those that are keen to
teach ELT professionally around the
world. However, there is a lack of young
learner focus with the CELTA but this is
not the end of the world. You could under-

take a YL extension certificate such as the

CGEERNE ortheX R RES:

6. Create YL Material

If you are keen to develop as a teacher, one
way is to create material which could be
used in the classroom but there is a scar-
city of material suitable for young learners.
You could decide to create your own in-
house material to support your school or

build up your own library of resources.

7. Peer Observations

If you want to improve as a teacher, one in-
tegral skill is to take the time to observe
other classes and speak to teachers. This
will give you some ideas on improving your
overall skills as a teacher and perhaps give
you some ideas on developing your class-
room management skills. It is so impor-

tant for any teacher.



8. Get Observed

Observing other teachers is one way to en-
hance your teaching skills but if you are
never getting observed yourself, you may
not notice any bad habits which you have
picked up. Consider asking fellow teachers
or management to observe your teaching

and ask for some feedback.

9. Write Book Reviews

One way to receive complimentary mate-
rial is offer to write book reviews, particu-
larly for YL books. You will be put on a
mailing list and any books you receive
could be put on your shelf for use in the fu-

ture.

10. Mentor Another Teacher

One way to develop in your school is to
mentor less experienced teachers and sup-
port them when and where needed. You
could help them with their lesson plan-
ning, or help them develop their soft skills

(using technology in class, etc).

At the end of the day, you should really try
to enjoy your teaching and keep your mo-
mentum going by developing as a teacher
and educator. It really is worthwhile if you
put in the effort with your professional de-
velopment as you will reap rewards later

down the line.



